Resilience is the capacity to overcome life adversities in a positive and constructive manner. The transition from high school to a higher education degree might function as an enhancer of crises and vulnerabilities. Negative Life Events (NLE) constitute any adverse circumstances against human development, possibly threatening the individual's equilibrium. Our aim was to study how negative life events affect the resilience of higher education students, and to identify certain socio-demographic, family and academic variables, as well as negative life events they may have endured. A quantitative study based on a descriptive design sampled 382 students from a higher education institute in Portugal. In order to assess the proposed variables, Wagnild and Young's Scale of Resilience (1993) which was adapted for the Portuguese population by Carvalho and Pereira (2012) and the Negative Life Events Inventory (Gonçalves, 2014) was utilised. We found significant relationships between the capacity for resilience and age, marital status, area of residence, school, and the use of drugs. Regarding life events, the dimensions "Neglect", "Separation/Loss" and "Friend Satisfaction" were found to be strong predictors of resilience capacity. The results obtained show that higher negative life events indicate a student is better able to be self-sufficient and self-confident and have higher resilience. These results lead us to propose interventions which may facilitate the students' ability to overcome their problems.
Introduction
Life events are described as objective occurrences of sufficient magnitude to alter the usual activities of most people. These events translate objective experiences that disturb or threaten individuals' usual activities forcing them to readjust their behaviour (Bras & Cruz, 2008) . There are two key components of life events: on the one hand, they are discrete, discontinuous and occur across the individual's life; on the other hand, they lead to changes in the individual's course of life.
These changes affect the individual's overall equilibrium, requiring effort to adapt. The most common negative life events (NLE) which occur among higher education students are disciplinary issues, significant losses, break-ups, parental divorce and unwanted pregnancies ( Canavarro & Lima, 2006) .
NLEs are one of the main risk factors in an individual's psychosocial adaptation because of their emotional impact and their potential to weaken coping strategies. The heterogeneity of responses and different degrees of emotional impact are related to the nature of the stressful events, the meaning assigned to them, the social and family support to deal with them and with individual characteristics and strategies. NLEs are sources of stress and therefore require individuals to react more or less intensely to adapt to them, and their impact depends on individual strategies and social resources available. It is, however, worth considering that individuals do not react in the same way to the same stress factors. This always depends on the meaning each individual gives them, as well as individual adaptive strategies (resilience) and external assistance.
Studies in this area highlight the role of the experience of negative life events (NLE), certain personality traits, specific cognitive styles and insecure bonding patterns as risk behaviour factors in college students (Brás & Cruz, 2008) . Experiencing negative events and the specific way they contribute to the emergence of emotional and behavioural problems is still a topic open for research and discussion.
The concept of resilience has been studied by several authors who believe that it refers to the ability each individual has to deal with problems that arise throughout the life cycle. The roots for resilience are created in childhood and in adulthood resilience may increase, stemming from, in such cases, the effect of past successes in dealing with adversity (Oliveira & Machado, 2011) . Jowkar (2014) mentions that resilience has been conceptualized as an individual characteristic and http: //dx.doi.org/10.15405/ejsbs.211 eISSN: 2301 -2218 
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the term refers to something positive, which becomes stable with consistent adaptation in challenging conditions. Recent research has considered resilience a specific field with particular features such as academic, emotional, relational, among others.
Academic resilience deserves special attention because it is directly related to academic success despite environmental adversities brought on by the initial impact, circumstances and experience.
In other words, resilient students have higher levels of motivation and performance in the presence of adverse events. Therefore, motivation may be seen as the focal point for educational resilience (Jowkar, 2014) .
In an educational context, resilience plays a key role as it is through resilience that students measure their strength in the face of adversity/difficulties not only academically, but also in their relationship with their peers and teachers where demanding situations will need to be faced, which may lead to moments of confrontation. This will allow students to better understand their potential and capacity to become stronger, learn and respond effectively.
Research Questions
This research focuses on studying how negative life events experienced by students during the transition to the university affects their problem solving skills, or in other words, their resilience. In this sense, the following research questions emerged: i) What type of relationship can be expected between negative life events (NLE) and the students' resilience?
ii) What is the relationship between resilience and certain sociodemographic and academic variables?
Research Methods
This study was performed on a non-probabilistic sample by convenience, since the sample of students belongs to the Institute where the researchers teach, which allowed a more accessible data collection process. This sample was composed of 382 students from a higher education school in Portugal. Wagnild & Young's Resilience Scale (1993) adapted by Carvalho and Pereira (2012) , was chosen to measure resilience since it was the most suitable scale to approach the research's purpose: assessing the positive psychosocial adaptation levels on adverse situations and 
Description and psychometric study of the instruments
As mentioned above, in order to assess the levels of positive psychosocial adaptation towards adverse events, Wagnild & Young's Scale translated and adapted by Carvalho and Pereira (2012) was utilised. This scale comprises 23 items, each scored in a Likert-type scale from 1 (totally disagree) to 7 (totally agree), and distributed through 4 factors, namely:
Factor I -Perseverance -refers to persistence in finding solutions for problems, overcoming adversity and continuing to reconstruct life, while trusting oneself with an attitude of self-discipline (scale items -7, 12, 15, 16, 17, 21, 22) .
Factor II -Life purpose -refers to the awareness that there is something positive to live for, a notion that life has meaning, avoiding obsession with unsolvable issues, involving determination and satisfaction in accomplishing defined goals (scale items -3, 5, 8, 13, 14, 19) .
Factor III -Serenity -a balanced and focused perspective of one's own life purposes, with the ability to accept the wide range of experiences, even antagonistic ones, in a serene and enthusiastic manner (scale items -6, 9, 10, 11, 20).
Factor IV -Self-sufficiency and self-confidence -the sense of uniqueness; the awareness that each individual's path in life is unique and certain stages are faced individually. This factor also refers to the belief in oneself and one's skills, interest in one's own life, while recognizing one's limitations (scale items -1, 2, 4, 18, 23).
The resilience scale revealed a good internal consistency (overall α=0.942) with satisfactory Cronbach's alpha coefficient values for each of the factors: 0.839 (Factor I); 0.814 (Factor II); 0.604 (Factor III); and 0.672 (Factor IV). It is worth mentioning that resilience is not linear, since it may vary throughout life depending on the situations the individual is subjected to (Deep & Pereira, 2012 To study negative life events, an adapted version of the Negative Life Events Inventory (NLEI)
by Brás & Cruz (2008) was utilised due to its value when studying frequency, impact and severity and verbal or written threats to the individual's physical or psychological integrity;
Dysfunctional family environment -comprises family conflicts with close relatives, separation and/or threats of separation as well as substance abuse (drugs or alcohol) by the caretakers;
Adverse life situations -which includes economic difficulties and change of residence, educational problems, change of school and poor housing conditions;
Health problems -the individual's or relatives' physical or psychological problems, including illness or a severe accident involving close relatives and/or friends, death of a relative, death of a close friend, or break-up. Table 2 shows the correlation statistics obtained within each item, with the overall value and Cronbach's alpha. The means vary from 0.20 in item 3 "Has suffered physical and/or sexual abuse" to 1.57 in item 9 "Physical and/or psychological problems have occurred with a relative", which indicates the items are well centred.
As for the Cronbach's alpha values, they vary between 0.708 in item 1 "Significant individual separation has occurred" and 0.737 in item 6 "Has experienced economic difficulties" and therefore are considered good. 
Results
The sample (N=382) is mainly composed of female students (69.6%), and the majority of the participants are in the 20-24 age group (53.1%). The vast majority of students are single (92.9%) and are identically distributed with regard to their residence -students living in urban areas (52.1%) and rural areas (47.9%).
Regarding the students' academic characterization, 57.1% of the sample attend the Health School of Viseu (ESSV), followed by 38.0% attending the Technology and Management School of Viseu (ESTGV). A predominance of first year students (28.8%) was noted, followed by those enrolled in the second year (26.2%) and the fourth year (21.7%). More than half of the sampled students (80.4%) denied failing a year.
From the mean order (table 3) , older students were found to present higher resilience with higher scores in every dimension, especially "perseverance" and "total resilience"; both dimensions with statistical relevance (X 2 =8.541; p=0.014; X 2 =8.549; p=0.014). Younger students on the other hand, showed less resilience in all dimensions. These results corroborate those obtained by Peltz, Moraes and Carlotto (2010) , where the age variable strongly, and statistically, interferes with the individual's resilience. Results from table 4 indicate that students living in rural areas revealed more resilience, with specific focus on "perseverance" and "total resilience values". These students additionally displayed higher serenity, with statistically significant differences (t=2.439; p=0.015). This tendency was also registered in a previous study (Fonseca, 2011) . Analysing the influence of failing a year on the students' resilience (table 6) reveals that students who never failed displayed higher resilience. Nevertheless, this was not found to be statistically relevant. A similar result was found by Ramirez & Hernandez (2010) . Table 7 displays the correlational values, highlighting a positive direct relation between total resilience and all of the dimensions from the negative events scale.
Hence, it may be inferred that, in the case of this study, the higher percentage of negative life events, the higher the capacity for resilience. The dimension "separation/loss" showed the most statistical relevance on resilience (p=0.042). Table 7 . Pearson's correlation between total resilience and NLE
Conclusion
Transitioning to a higher education degree confronts students with several personal, social and academic challenges that might condition their adaptation process, by enhancing their vulnerability and testing their resilience. Studies on the topic corroborate this, highlighting how negative life events (NLE), as well as certain personality traits, specific cognitive types and insecure linkage patterns may function as factors for student risk behaviours (Brás & Cruz, 2008) .
To the researchers' knowledge, the interaction between experiencing negative life events and the ability to overcome challenges (resilience) remains unexplored, which justified the need and relevance of this research.
Taking into consideration the main goal of the study (assessment of the influence of negative life events on resilience) and the Research Questions, the results have shown that there is a positive direct link between negative life events and resilience, which allowed the researchers to conclude that a higher frequency and impact of experienced negative events translates in higher resilience.
The NLEI (Negative Life Events Inventory) variable Separation/Loss was the most correlated with high resilience, perfectly illustrating this point.
With regard to the second Research Question, the researchers found strong, statistically significant links between high resilience and age (older students) and marital status (single students)(p=0.01), corroborating previous studies (Pinto & Nogueira, 2014) ; resilience and rural residence (p=0.015); high resilience and attended school (Management School-ESTGV) (p=0.040).
Albeit no statistical significance was found, the results show that students who have never failed (in their courses) displayed higher resilience, a result that concurs with Jowkar's (2014) observation that resilient students have higher levels of motivation and better performance in the face of adverse situations. 
Variables
Implications
The results obtained in this study have contributed towards a more tangible knowledge of the resilience of higher education students, taking into consideration the sociodemographic, academic and psychological factors, while at the same time providing another view on the influence of the negative life events that occur during the transition to a higher education degree. It is the researchers' conviction that such knowledge would be vital to higher education management and teaching staff as dealing with students would require an understanding of the factors that impinge on resilience. With this knowledge, academics and management would develop the necessary empathy for students facing adverse circumstances and would be able to provide the necessary support for these students to progress academically.
